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1. Introduction

Currently there has been much attention paid t@buses of Aboriginals at residential schools.
The Canadian government has put millions of doileis settling these cases and the final tab
could run into the billions of dollars (Thomas, 300The majority of these lawsuits seek
damages for the loss of culture as young Aborigimadre forced to live away from their
families, while others are seeking damages fosthelal and physical abuse endured while
attending these schools. The limited academiclitee on the topic has largely focused on the
social effects of having removed young Aborigirfaten their families in an attempt to
assimilate them into the broader Canadian socssty Cummins, 1997, for a review).

What has not been studied to date is the extathiedfbour market assimilation of these young
Aboriginals. If, as a group, residential schootatiees were successfully assimilated into non-
Aboriginal society, we would expect this group &fprm better in the Canadian labour market
compared to those who did not attend. Conversillyis group was not assimilated successfully,
we would expect their labour market performanceagoor in comparison to those who did not
attend residential schools. In other words, howelr@gidential school attendees fared in the
labour market in terms of incomes compared to thdse did not attend these schools? This is
an interesting field of inquiry and has policy ingaltions regarding any claims that have yet to
be settled.

The 2001 Aboriginal Peoples Survey is a post-cesigaley that contains detailed information

on Aboriginals in Canada, including residential@dhattendance. These data make such a study
feasible for the first time. The purpose of thipgais to quantify some of the differences
between those Aboriginals who attended residestiabols versus those Aboriginals who did

not attend these schools. Since this paper repseadinst look at these data, the methodology
consists only of crosstabs. The purpose is to gilier researchers ideas on where further
research could be conducted on this important topic

The results of this research will be a unique ¢bation to the academic literature in the fields

of Aboriginal studies as well as the economicgsditiere. The results may also be useful in aiding
policy makers and Aboriginals in quantifying thegndude of earnings differentials

experienced by those who attended residential $shoo

2. Background

Many Aboriginals in Canada attended residentiabstd The institutions were established by
the federal government which had assumed respditysfbr the education of young
Aboriginals. Although we do know that large numbefshese students suffered from physical
and sexual abuse and loss of culture, we do not kimw these individuals have performed in
the labour market versus those who did not atteesge schools.

Treaties signed with various First Nations as wslthe Constitution Act of 1867 gave the
federal government responsibility for educatingAttriginal population. The government
exercised this responsibility by pursuing a poliéyassimilating Aboriginals into the European
society. In the words of Llewellyn (2002:256):



At the time of Confederation, Aboriginal peoplesre&vdeclared wards of the federal
government. As such, they were the financial resjmility of the federal government. It was
thus in the government’s best interest to encouaaganilation and, ultimately, enfranchisement
of Aboriginal peoples. As full citizens, Aborigirsalvould no longer be wards of the State, and
the government would thus be relieved of the casseciated with this fiduciary relationship.
The government’s solution to the problem seemeat elgget rid of the Indians by assimilating
them into Canadian society. Residential school®we means through this goal was to be
achieved.

The residential school system was to “elevate itikdéah condition of savagery and make him a
self supporting member of the state, and event@adjgod citizen in standing (RCAP, 1996,
Ch.10:1).” Following the model of industrial scheah the United States, the Department of
Indian Affairs administered the programme but, keaihe American model, allowed various
churches to run these schools. The first threeleesial schools opened in 1883 in what would
be the provinces of Alberta and Saskatchewan. Afjhdhe schools were to educate the
Aboriginal population, John A. McDonald said th#té first object [was] to make [the Natives]
better men, and, if possible, good Christian mgragplying the proper moral restraints [of
Christianity] (Miller, 1999:2).” For their part, ghchurches were willing partners since the
conversion of non-Christians to Christianity wassidered God’s work. The government also
believed that educating the Aboriginal populaticasva good investment of government funds
since “in due course Aboriginal people . . . wociohtribute to . . . the revenue of the country . .
instead of being supported by it (RCAP, 1996, Ci210 While education is normally
considered an important component in both the nahtnd emotional well-being of individuals,
Hookimaw-Witt (1998) reminds her readers that tpetof education is also important, and that
impact of residential school attendance througHdhe of culture and self-esteem has left a
legacy of social problems in aboriginal communities

Residential schools grew in number until there vgrén 19312 They were located in every
province with the exception of Prince Edward IslaNdw Brunswick and (later) Newfoundland.
In 1948, a Canadian parliamentary committee fotnadl the residential schools had failed to
adequately assimilate Indian children for labouim@anadian society and recommended that
these children be educated with non-Aboriginaldreih in order to better assimilate them into
the broader Canadian society. Thereafter, theeasa school system was slowly phased out,
increasingly utilized by children from troubled hesnand orphans. The federal government took
control of the schools in 1969 and they were slgp¥igsed out and handed over to the aboriginal
communities, a process completed in 1986 (O’Cor2@d0)>

! See O’Connor (2000) for a good synopsis of thehjsof Aboriginal schools in Canada (along witbamparison
with the similar system in Australia). LlewellynQ@2) and Thomas (2003) both provide concise revigiise
history of these schools.

2 Of the 80 schools which existed in 1930 (at tpeiak), 44 were Roman Catholic, 21 were Anglicanw&8e run
by the United Church of Canada, and 2 were Preshgté€RCAP, 1996, Ch. 10). The total number of ¢heshools
differs somewhat depending on the source used diogpto Liewellyn (2002).

% There is some disagreement on when the final eaial school closed. 1986 is often the date gisérge this is
when the last school was handed over from the &devernment. The last “former” residential schoolwas in
Regina and closed in 1996 (Llewellyn, 2002).



The Royal Commission on Aboriginal Peoples (RCAB}wstablished, following the 1990
crisis in Oka, Quebec. The commission spent mudts ¢ime addressing the fallout of
residential schools and the effects on the abalgiopulation, along with any appropriate legal
remedies that could be followed. For the broadera@an population, the stories of sexual and
physical abuses at these institutions became weilvk and were covered widely in the media.
The RCAP released its final report in November 1396und this same time, the churches who
ran the residential schools started to issue apdq@HF, 2001). On January 7, 1998, the
federal government responded to the report. Thamgtir for Indian Affairs and Northern
Development, Jane Stewart read a prepared statevhett recognized and apologized for the
federal government’s role in the residential scheystem. She said

This [residential school] system separated manigien from their families and communities,
and prevented them from speaking their own languiage from learning about the heritage and
cultures. In the worst cases, it left legaciesatpnal pan and distress that continue to
reverberate in the Aboriginal communities to thay.dTragically, some children were the
victims of physical and sexual abuse.

The Government of Canada acknowledges the rol&ayeg in the development and
administration of these schools. Particularly wsthindividuals who experienced the tragedy of
sexual and physical abuse and who have carriedbtinden believing that in some way they
must be responsible, we wish to emphasize that ydwaexperienced was not your fault and
should never have happened. To those of you whiersdfthis tragedy at residential schools, we
are deeply sorrf.

This “Statement of Reconciliation” was includedie same address where the minister also
unveiledGathering Strength — Canada’s Aboriginal Action iRldhe minister also promised
$350 million for community based healing for theg®o suffered physical and sexual abuse in
this school system. No monetary compensation wasngb individuals at that time. This $350
million was used to create the Aboriginal Healirmufdation (AHF), which was charged with
financing projects to assists what they refer tthas'survivors” of the residential school system.
According to their annual report (AHF, 2001: 3):

Our mission is to encourage and support Aborigieaiple in building and reinforcing
sustainable healing processes that address theyle§&hysical and Sexual Abuse in the
Residential School System, including Intergeneretidmpacts (capitalization in original).

Given the prevailing ethos of the time, the resi@dschool system attempted to assimilate the
aboriginal population into the broader, EuropeagterCanadian society. In many cases,
however, there were cases of sexual and physicakealfhere was also the loss of aboriginal
languages and culture, since these (at best) veertaumght in residential schools and (at worst)
were actively discouraged by teachers and schaooirastrators. The legacy of residential
schools is also purported to impact those who nattended, namely the sons and daughters of
those who did attend. The argument is that thosesplent time in residential schools did not
learn how to be parents, or worse, raised their dwidren using the same abusive techniques to
which they themselves were subjected in the school.

* The Honourable Jane Stew&tatement of Reconciliatipft January 1998, cited in O’Connor (2000).
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Thomas (2003) notes that flood of lawsuits thabfeed the apologies of the churches and the
federal government. O’Connor (2000) cautions thatdituation is complex and that the flood of
lawsuits cannot be attributed to the apologiesarali of the federal government and the
churches involved.

It is estimated that 86,000 residential schoolnaltes were still surviving at the time of the 1991
Aboriginal Peoples Survey (IRSRC, n.d.) and manthete have filed lawsuits against the
Canadian Government and the four Christian dendimmsainvolved. While it is the lawsuits
claiming sexual and physical abuse that have redeivedia attention, the majority of the
lawsuits have claimed cultural los&lthough most of the focus has been on the negatpects
of the residential school system, not all analiisis been pessimistic. For example, the website
devoted to resolution of the residential schoolezignce notes that:

It is important to remember that most people wherated residential schools were not abused.
On many occasions, the Government of Canada had fieen students of residential schools
that their residential school experience was atipesbne.

It should be pointed out that nearly all the peaph® work at these schools were dedicated
individuals working under difficult conditions talecate and care for the Aboriginal children
(IRSRC, n.d.).

Following Jane Stewart’s January 1998 apology, bori§inal Healing Foundation was
established with $350 million dollars to providewsees to former residential school attendees
and their communities. As the number of lawsuitseased and threatened to “overwhelm the
court system and bankrupt several of the churchrorgtions involved” (Llewellyn, 2002:253),
Minister of Industry, Ralph Goodale, announced plm a “points” system for compensation,
whereby those who suffered more serious abuse wimulziven more compensation. The major
reason for this program was to streamline the coxsgigon process by removing many of the
lawsuits from the courts. This was estimated tesgvbillion in legal costs as well as
compensate individuals sooner compared to goirgugir the court system. This system was
condemned by many native groups and leaders indaagiace it didn’t deal with individual
cases directly, nor did it recognize the lose difura and of language as legitimate grounds for
compensation.

Most evidence on residential schools is anecdofal¢hnston, 1989).
Finally, on November 23, 2005, the federal govemina@nounced it has reached an agreement

in principle with all interested parties. The cepilece is a compensation package for students
who attended residential schools. Each of the estidi80,000 eligible students are eligible to

® For example, Thomas (2003) cite@@ronto Stararticle which noted that of the 1,200 suits filghinst the
Anglican Church in 2001, 1,150 were for culturaddand only 50 for sexual and physical abuse. Namguits
claim more than one abuse (e.g., cultural losspdnydical abuse). In Australia, which had a simitgidential
school system, courts have ruled that claims citimigural loss cannot go forward since assimilapoficy was not
unlawful in the past. Llewellyn (2002) corroboratks by citing media sources noting that as man9@per cent
of all lawsuits filed alleged that plaintiffs suféel cultural loss as the result of their experisratereligious-based
residential schools.



receive $10,000, increasing by $3,000 per yeaedoh year beyond one that the student
attended these schools. Additional monies weresdsaside for those who suffered physical or
sexual abuse, or other abuses, that caused sesgcisological effects. Likewise, those can
show a loss of income as the result of attendarecelggible for greater compensation. The
agreement still needs court approval in six prossnand three territories and there is an opt-out
provisions for those who choose to pursue theimsahrough the courfs.

Similarly, Chrisjohn and Young (1997) identify twieametrically opposed positions on the
raison d’étre of residential schools. To paraphthsg work, the first position is that the federal
government and the churches had the best-of-iot@ntn attempting to assimilate and
“Christianize” the aboriginal population to alloheim to better function in Canadian society.
While there were abuses of children, these werextleption rather than the rule. The other
view is that residential schools were a tool inglistemic programme to eliminate aboriginal
culture and to clear the way for European setttefarm the lands, particularly in Western
Canada.

Claims based on the cultural and language losasdkual and/or physical abuse are difficult
to quantify. What can be estimated, however, is ttmabour market situation of those who
attended residential schools has differed fromehaiso did not using multivariate estimation.
This allows one to disentangle the effect of rasiidé school attendance from other influences
on the labour market performance of individualghaugh a limited number of Canadian studies
(for example, George and Kuhn, 1994; Pendakur amd&kur, 1998, 2002; de Silva, 1999;
Hum and Simpson, 1999; Mueller, 2004) have stuthiecearnings of Canada’s Aboriginal
population vis-a-vis the majority European-origwpplation, none has addressed the difference
in the Aboriginal population who attended residaindchools versus those who did not.
Canadian evidence does exist, however, that latpawket success (as measured by earnings) is
related to the degree of assimilation of the Abaagpopulation (as measured by interracial
marriage of Aboriginals to non-Aboriginals (KuhndaBweetman, 2002; Mueller, 2004).

The related phenomena of school attainment andifabnarket outcomes are very important as
past evidence has shown. De Silva (1999) for exaings shown that the differences between
Aboriginal and European-origin Canadians is most udifferent endowments, implying that
potential labour-market discrimination against Adpoals is relatively minor, if it exists at all.
Still, the extent to which different endowmentsglsias schooling, are the result of different
schooling experiences is also important, and cisédf be the result of discrimination as is often
alleged amongst those highly critical of the restde school system. Walters, et al. (2004) find
that recent Aboriginal post-secondary graduateggdly earn more than both visible-minority
and non-minority graduates in Canada, althoughdégends on the level of study. University
graduates of Aboriginal origin do significantly tegtin terms of earnings, while other PSE
graduates are comparable to both minority and nmowities. They also find that Aboriginal
Canadians generally with university degrees haweitoncidences of working full-time and
have higher unemployment rates. The authors spedhlat the former outcome could be
because Aboriginals with high education credentadsstill relatively rare in the Canadian

® At the time of writing (October 2006) judicial héays were underway in many jurisdictions acroseata.
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labour market and could be in high demand, andktiter outcome because of the lack of such
employment opportunities for such graduates orrvesé

A key finding of the Royal Commission was that thain purpose of residential schools was to
assimilate Aboriginal children despite the clainggire Canadian government that the motive
was to educated Aboriginal children, not assimitaesm (O’Connor, 2000). She goes on to
guote a consultant’s report which explained thatdastructive effects of the residential school
program replicate are replicated through the geioais the result of the lack of transfer of
parental skills from one generation to the nexe §botes the report saying: “The lessons
learned in childhood are often repeated in adulthebh the result that many survivors of the
residential schools system often inflict the abmiseheir own children. These children in turn
use the same tools on their children,” (p. ??7?).

Statistics Canada (2003) uses the 2001 Aborigieapfs Survey and finds that about 6.2 per
cent of the Aboriginal population aged 15 years alder attended a residential school at some
time. Of Canada’s three Aboriginal groups, thostWworth American Indian identity had
higher than average rates (8.4 per cent) as dgkthwth Inuit identity (13.0 per cent) while the
Metis averaged only 2.5 per cent. There are alsgrgghical differences in the rates of
residential school attendance by Aboriginals. Inegel, the rates increase as one moves west
and north, with Saskatchewan, the Yukon, and thehM@st Territories each having rates in
excess of 20 per cent of the Aboriginal populatear 15 years of age.

These hypotheses are clearly testable with thewtstd in the paper (see below).

The proposed research is unique since it is atetoguantify the labour market effects of
residential school attendance. It should be an rrapbaddition to the literature on the effects of
residential schools which generally approach thsct qualitatively.

Data and M ethodology

The data come from the 2001 Aboriginal Peoples S8u(PS). The APS is a post-censal survey
that contains information on almost 100,000 Abarads in Canada, including detailed
information on residential school attendance . Thibe first data set in Canada (or anywhere to
the best of my knowledge) that contains this typ@formation. The Public-Use Microdata File
(PUMF), the dataset used here, contains 29,59%ithdils representing some 785,778
Aboriginals (i.e., American Indian, Métis, and Ifjun Canada, covering most of Canada’s
Aboriginal population. Perhaps the biggest limdatof these data is that they only capture the
off-reserve Aboriginal populatiohWhile the off-reserve population includes somep8bcent

of Aboriginals, this limitation is worthy of noteebause the on-reserve Aboriginal population
was used to populate residential schools. Secoadigence has shown that those on-reserves
tend to perform more poorly in terms of educaticatéinment and labour market outcomes such
as earnings and unemployment experiences compatbhdde off-reserve Aboriginals, and this

" Unfortunately, the authors are unable to disagieethe data into status and non-status Indiaris.vVEhniable
tends to be highly correlated with on- and off-reeestatus.

8 See Richards (2006) for a recent comparison ofigbmals living on- and off-reserve, as well asaaralysis of
these differences.



is mainly due to low-education levels (de Silva99pas well as their low levels of employment
(Richards, 2006). Both de Silva (1999) and Georgkkuhn (1994) attribute at least half of the
Aboriginal-white earnings differential to differem@ endowments such as education and age.
Of course, the educational attainment (or lackabBrmay be the result of a discriminatory
process. According to the 2001 Canadian Census, only 3keet of the Aboriginal population
lives on reserves (Richards and Vining, 20843urthemore,

Indeed, even is one does not subscribe to the getsomist argument, it is difficult to argue that
fact that residential schools were establishedit@wate the on-reserve Aboriginal population,
and thus were discriminatory. Whether or not tlaisned the individuals education and labour
market prospects is the focus of what follows. &y, Drost (1994) shows the strong inverse
relationship between Aboriginal unemployment rated educational attainment.

Since the last residential school was closed ir61@& limit our analysis to those who were 35
years of age or older in 2001. In other words, @éry of age or older in 1986. This is because
the number of individuals less than 35 years ofiad@®01 who also attended residential schools
is relatively small (see Figure 1). Furthermore, selection older Aboriginals means that they
could have completed all of their primary and selzoy education at residential schools,
whereas younger people may have only completedop#neir education at these institutions
beforel'{hey closed. Excluding these young peopievieay little effect on the results presented
below:

One potentially problematic limitation in theseal&t the question on residential school
attendance in the survey. The questions asks: “Wmreever a student at a federal residential or
industrial school?” Theoretically, those who atteddrom as little as one day to those who
attended exclusively residential schools throughloeir lives would answer this question in the
affirmative. Ideally, we would have liked to havariables which accounted for the total amount
of time spent in residential schools, as well @slévels attended, locations, etc. Unfortunately,
these variables are not available, and this isrsa@rious limitation for present purposes, but it
still should be kept in mind when analyzing theutessbelow®?

? In the language of econometrics, it is unlikelgtthesidential school attendance can be considemegenous in
standard human capital models since individualewet randomly assigned to these schools.

19 Depending on the definition of Aboriginal usedsthumber can change. Drost and Richards (2008)that
using the self-identification definition of Aborital origin, 71 per cent of Aboriginals lived offserve at the time
of the 1996 Census. Using the ethnic-origin debnitthis number climbs to 79 per cent. For thedeted in this
study, Statistics Canada (2006) notes that 80 gx@raf the Aboriginal population lives off-reserve.

" These results are available from the author upqgnest.

2 An econometric issue that could also be problamistielectivity bias. Residential school attendeese not
randomly selected from the Aboriginal populatiors. &result, estimation of the model above could @z to
believe that residential school students farecebeit worse than others and that this is attridetebthe residential
schooling that they received. In fact there maptheer environmental factors influencing outcomesciiare
correlated to residential school attendance. Famgte, if residential school students were chosen
disproportionately from families where parents haldtively high levels of education, we would exipisem to do
well in school as well as the labour market, retgsmslof which type of school they attended. Butsithis would be
highly correlated with attendance at residentibsts, the above estimation would bias upwardeffext of these
schools on the labour market performance of atesidgince the purpose of this paper is exploratawever, this
issue will be tackled in statistically more compfature work.
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Since the purpose of this paper is mainly exployatee utilize a series of cross tabulations
which will compare relevant education and labourkaacharacteristics between those who
attended residential schools and those who didwietcommunicate the results through a series
of charts, since these are the most user-friendly f presenting the datdAt the top of each
chart, the question asked in the survey is givetis he number of (weighted) respondents who
gave one of the valid answers listed at the bottbeach chart. This number of respondents
changes depending on the nature of the questionexample, if one did not attend a residential
school, his/her responses to questions about &ques in residential schools were not recorded,
since obviously these question were not askedther@ases, responses such as “not stated” or
“refused” were eliminated for obvious reasons. Toiws the guidance provided by Statistics
Canada (2006) and should ensure comparability théh published estimates (Statstics Canada,
2003).

Results

Figure 1 gives an age break down of residentiabslcattendees. Given that fact that the number
of these schools reached their peak in the 193@stheen slowly phased out until completely
closed in 1986. We see that of those who everdetka residential school, over half were in the
45+ age groups, and about twice as many individoalsese older age groups attended then did
not attend. This proportions change as we movertiswhe younger ages.

The fact that residential school attendance tetolé@ passed along through generations is
reflected in Figure 2. Those who had a least om#lyamember attend, where themselves more
likely to attend compared to those who did not havaemily member who attended. The
guestion asked in the survey, however, is rathelean, so we have no way of knowing which
family member it was the attended (i.e., mothestesj uncle, etc.).

Figures 3 and 4 address the educational attainofditith groups of Aboriginals. Given the
positive correlation link between schooling andoime for Aboriginals (indeed every group)
education credentials are important. Table 3 shbatsthose who attended residential school
were slightly less likely to graduate from high sshcompared to those who did not attend
(Figure 3). However, when we address the highest l&f schooling attained, residential school
attendees do not compare as favourably. Figurewsthat attendees were more likely to have
less education compared to those who did not attarghrticular, over 40 per cent had less than
a high-school diploma compared with less than 3Gcpst of those who never attended these
schools. Somewhat surprisingly this group doessaetn to suffer much when it comes to
obtaining post-secondary credentidiFhis pattern of education attainment is similathat

found by other researchers using recent data (RrasRichard, 2003; Richards and Vining,
2004

Figures 5 through 7 address the respondent’s eqpess with education about Aboriginal topics
and Aboriginal languages. Figure 5 shows that wieds than 10 per cent of those who attended

13 Full results are available from the author upayuest.

14 Simple linear regressions which control for ageugrconfirm that residential school attendees weaeginally
less likely to have graduated from high school alsd to have slightly less formal education overathpared to
those who did not attend.



residential schools were taught an Aboriginal laagguat these school, this figure is still double
that for those who never attended. Those who dehdtresidential schools where only about
half as likely to be taught about Aboriginal peofffegure 6) and less likely to feel what was
taught was accurate (Figure 7).

The understanding of an individual’s primary langeiés also correlated with the type of school
attended, with those attending residential schioalee like to understand, speak, read, and write
their primary Aboriginal language either relativelyvery well (Figures 8-11). This is an
interesting result and warrants further investmainto any causation at work, and not simply
correlations as we have shown here. For examplkisishe result of being taught Aboriginal
languages at residential schools, or because thdils from families with higher propensities to
use Aboriginal languages were more likely to hagerbsent to residential schools? The latter is
often referred to as the assimilation argument,does seem to have some statistical support (at
least here). Figure 12 shows that those whoséddingfuage was Aboriginal are much are much
more likely to have attended residential schoo&siéential school attendees are also more
likely to use their primary Aboriginal languagegtieir households relative to the comparator
group (Figure 13) and claim that it is also mor@amant for them to keep or learn their
Aboriginal language (Figure 14). Taken togethesé#iegures seem to support the assimilation
hypothesis.

The employment experiences of residential schaehdees is the next topic of importance.
Figure 15 shows that those who did not attend eesial schools were more likely to have
worked at paid or self-employment in the week pdeog the census. Amongst the group of
those who did work, there are no differences inpitebability of working full-time versus part-
time (Figure 16). The data in Figure 17 also intidhat the work experiences of residential
school attendees appears less secure than thosdidvhot attend: the former group was less
likely to have worked in 2000 and, if they did wpléss likely to have worked 49 or more weeks
in 2000.

Related to employment is the sources of incomdhbariginals. Figure 18 shows that attendees
were less likely to derive income from paid or sa&tiployment, but more likely to receive
money from government sources, especially socgastsce. Given the higher proportion of
those collecting government pensions, we will &gk up the data by age group. DO THIS

In terms of employment income (Figure 19) the daacommensurate with the data on
employment experiences. Those who attended regdisohools are more likely to have lower
employment incomes. Conversely, they are moreylit@have over $5000 in total government
transfers in 2000 (Figure 20). Government transtevs/ever, can not make up for the lack of
employment income and so total income tends t@Wwer for this group of individuals (Figure
21). According to Richards (2006:57): “Most Aborigls have education levels that are too low
to permit them to earn a ‘good’ income. The regultigh Aboriginal poverty rates.”

Conclusions

Directions for future research include a multivegiatatistical analysis of the experiences of
residential school attendees. These results mightee disaggregated according to Indian, Métis



or Inuit status since the experiences of thesepgrotay be different. Similarly, the evidence
presented does not differentiate between Aborigmalkes and females, although such a
distinction may prove to be useful. Geographictiedences might also be important,
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